Linking Assessment to Intervention Design:  Early Steps in Problem-Solving
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According to the Hierarchy of Skill-Building (e.g., Pre-literacy skills (reading fluency ( comprehension), what is the most basic skill deficit that the student exhibits that is inhibiting progress in the continuum of skill-building?

Identification of the appropriate skill area to target with intervention involves specific and sensitive data-based decision-making.

Identify the Type of Deficit:  
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Skill Acquisition or Fluency?  
· Acquisition Deficit – the student lacks a specific skill  
· Intervention should involve direct instruction and practice with immediate, corrective feedback

· Fluency – the student has acquired a skill, but lacks speed and accuracy in skill demonstration/performance

· Intervention should involve a lot of practice with corrective and immediate feedback, perhaps under timed conditions
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· Active-Engagement – high response rate
· Choral responding

· Dry erase boards

· Partner activities/peer tutoring

· Frequent verbal responses

· Computer programs
· Practice!!!!!
· Worksheets

· Use of computers

· Peer Tutoring

· Partner reading with modeling by “tutor”

· Books on tape

· Flash card drill with partner

· Additional assignments/homework
· Immediate, Corrective Feedback
· Peer tutoring

· Computer program

· Cover-Copy-Compare

· Tape-recorded answers (e.g., math, spelling)

· Provided corrections for worksheet

· Adult-provided on-the-spot corrections

· Reward by praising, small tangibles, notes home for effort and progress
· Use of academic materials within the student’s instructional level 
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Effective Behavioral Interventions (Pfiffner and Barkley, 1998)
· Clear, brief, and visible modes of presentation of rules and instructions – Visible reminder, including pictures and/or words, of expected behavior within sight and reference
· Immediate and frequent delivery of consequences to shape behavior – Reward the good, and ignore or punish the undesired immediately upon occurrence.  Immediacy and frequency of delivery should be lengthened over time.
· Powerful incentives to reinforce appropriate behavior – Incentives must be reinforcing and highly desirable to individual student
· Planning ahead by prompting the child to remember rules and consequences prior to entering a situation
Relationship between Behavior and Academics
(Greenwood, Carta et al., 1988)
Children are less likely to engage in inappropriate behaviors when they are actively engaged in academically-productive behaviors including:
· Active-engagement at appropriate, instructional level materials

· Practice and reinforced for good behavior – Incentives/Rewards

· Immediate and corrective feedback with modeling and consequences
Cleary, 2007


